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professionals decided the

time was right to make a
major commitment to upgrad-
ing the recreation professional
preparation in colleges and uni-
versities across the United
States. The increasing number
of college curricula was diverse,
yet scattered in focus and deliv-
ered by an unusual variety of
talented faculty. Physical edu-
cators, foresters, sociologists,
psychologists, landscape archi-
tects, social welfare profession-
als and many others saw the
need to incorporate into their
curricula these ideas of profes-
sional preparation of recreation
managers or were instrumental
in creating new programs of
study on campuses across the
country.

In the 1950s a small group of

T. Banks Pool

by Pat Farrell, Ph.D.

As a result of national curricu-
lum workshops sponsored by
the American Association for
Health, Physical Education and
Recreation and the National
Recreation Association, it
became apparent that some
standardized guarantee of our
“product” was becoming critical
in the marketplace. Early pio-
neers in the accreditation devel-
opment process such as Edith
Ball and Betty van der Smissen
provided significant leadership
and deserve our gratitude.
Many others in addition to
these women spent endless
hours and over many years
labored in this developmental
process. Other professional
organizations, notably the
American Recreation Society,
were developing a code of

Steve Abramowitz

ethics and a credo for the pro-
fession. These were important
and bold steps for an emerging
profession, and it was not until
1975 that accreditation was
clearly ready for implementa-
tion.

Today there is a system in
place that is recognized by the
Council on Post-Secondary
Accreditation, and those acade-
mic programs which have satis-
fied the criteria for approval
number approximately 100.
Revisions to the standards and
evaluative criteria occur when
necessary and the process itself
continues to be sharpened.

In addition to accreditation,
there was interest in licensure or
voluntary registration for recre-
ation and park professionals.
Early licensing of professionals



Steve Abramowitz

was not widespread. Less than
a half dozen states were ever
able to work these programs
through the state legislatures.
Voluntary registration or certifi-
cation plans became a popular
strategy to offset the frustration
of legal licensing efforts.
Spurred primarily by those
working in therapeutic recre-
ation, serious efforts were
turned toward national certifi-
cation programs. There are now
two such programs in place:
Certified Leisure Professional
and Certified Therapeutic
Recreation Specialist or
Assistant. Both certification
programs are managed by the
National Recreation and Park
Association headquarterd in
Arlington, Virginia (telephone
703-820-4940).

Certification programs carry
the requirement for profession-
als to continue to update their
knowledge and skill bank.

.

Special Populations Holiday Hop, 1991

Central to the notion of certifi-
cation is the concept that
enough education is never
enough. This process is
referred to as amassing annual
continuing education units or
CEU’s. The nature of these
requirements has had a signifi-

Special Populations After-School Program, 1991

cant impact on design, manage-
ment and participation in state,
regional and national profes-
sional conferences.

This issue of TRENDS con-
tains a collection of articles
addressing these attempts on
behalf of the leisure, recreation
and parks profession to gain
sophistication, higher levels of
professionalism as well as both
an internal and external image
of a profession with a signifi-
cant social and cultural value to
society. Each author has written
with a passion for his or her
particular program of regula-
tion; and those with criticism do
so with pride, respecting what
is in place and hoping that we
are able to better ourselves by
suggestions for continuing revi-
sion.

Dr. Pat Farrell is an Associate
Professor in the Leisure Studies
Program at The Pennsylvania
State University. She served as
editor for this collection of articles.

Steve Abramowitz



Con tinuir

by Michael G. Huffman, Ph.D.,

and

Mel A. Humphreys, Ph.D.

in Parks an Recreatu

TRENDS, ISSUES

AND POTENTIAL

SOLUTIONS

W

ithin recent years the field of
recreation and parks has been
actively seeking recognition as a
profession. And while many
would debate whether or not
such recognition has occurred
or is even possible, it can be
argued that leaders in the field’s
professional organizations have
implemented two practices
characteristic of all traditionally
recognized professions. First,
for several years the National
Recreation and Park
Association/American

Association of Leisure and
Recreation (NRPA /AALR) has
been accrediting university
parks and recreation curricula.
Second, many employees in the
field have elected to participate
in a voluntary certification pro-
gram sponsored by NRPA's
National Certification Board.
One of the requirements to
remain certified is the attain-
ment of two Continuing
Education Units (20 contact
hours of participation in orga-
nized continuing education



activities) over a 2-year period.
Because of the relative youth of
this program, it seems appropri-
ate to examine it in more detail.
More specifically, what is con-
tinuing education? What is its
purpose? What are some of the
issues associated with
Continuing Education Programs
and how can such programs be
facilitated in the future?

Continuing Education
Defined

Continuing Education is a
non-credit program of study
planned and organized around
learning experiences designed
to meet specific learning objec-
tives. This non-credit activity is
usually planned in response to
an assessment of educational
needs for a specific target popu-
lation.

The Continuing Education
Program offers a way of helping
individuals gain recognition for
their voluntary efforts to
update, broaden, develop and
enhance their knowledge and
skills. It also provides a stan-
dardized unit and record sys-
tem helpful in professions
where Continuing Education is
mandated.

The standardized unit award-
ed for program participation is
identified as the Continuing
Education Unit (CEU). A CEU is
a uniform unit of measurement
adopted by most regional col-
lege and school accreditation
associations. A CEU is typically
defined as “10 contact hours of
participation in an organized
continuing education adult or
extension experience under
responsible sponsorship, capa-
ble direction and qualified

instruction.” The CEU is used to
recognize an individual’s partic-
ipation in a non-credit activity.
While the CEU is a form of
credit for an individual’s partic-
ipation in approved programs,
it is not academic credit. However,
when CEU’s are awarded to a
person, a permanent record is
usually maintained by the uni-
versity sponsoring the program.
This record is maintained just as
a credit transcript would be,
enabling the individual to
obtain a record of CEU’s accu-
mulated.

It should be noted that the
CEU is a flexible unit of mea-
sure for non-credit activity and
may be used to record an indi-
vidual’s participation in formal
classes, courses, programs and
informal or non-traditional
modes of non-credit education
including various forms of inde-
pendent study.

#

The Continuing
Education Program
offers a way of helping
individuals gain
recognition for their
voluntary efforts. . . .

L)

Who Should Provide
Continuing Education?

During its brief history,
Continuing Education programs
for employees in parks and
recreation have almost exclu-
sively been sponsored by
NRPA/AALR or their affiliate
state organizations. A major

issue for many other profes-
sions has been whether or not
Continuing Education should
be a primary obligation of the
initial educating organization
(i.e., the professional school or
college) or of the organized pro-
fession. There seems to be no
universal agreement on this
subject. Traditionally,
Continuing Education for teach-
ers has been almost entirely pro-
vided by universities and col-
leges, although there are trends
to place it elsewhere. While
most of the post-baccalaureate
education of teachers can be
considered Continuing
Education, it frequently leads to
the earning of a master’s
degree. Given the fact that
many employees in the field of
parks and recreation have
degrees in other academic disci-
plines, there may be some merit
in adopting this approach as
one of several methods of con-
tinuing education.

Continuing Education in
Medicine takes a different
approach. Quite extensive in
nature, it usually involves sev-
eral different organizations.
Medical colleges, centers, clin-
ics, hospitals and professional
societies frequently collaborate
to organize Continuing
Education opportunities that are
normally short in duration and
frequently geographically dis-
persed within a state. Thus with
this approach physicians are not
necessarily required to close
their practices in order to obtain
CEU’s. As one writer has sug-
gested, Continuing Education in
Medicine merits the careful
study of other professional
groups who are still in the stage

5



of early or limited development
of Continuing Education pro-
grams.

Is There Potential for
Discrimination?

A second issue associated
with Continuing Education pro-
grams is the issue of potential
for discrimination. It should be
noted that a preponderance of
the Continuing Education pro-
grams provided to recreation,
parks and leisure service profes-
sionals has been traditionally
offered as formal classes or
courses at national, regional or
state professional meetings.
This model of delivery is seri-
ously lacking in flexibility as it
apparently limits professional
growth and development to
those fortunate to have the trav-
el funds and time to attend
these meetings. Particularly
impacted are entry and lower
level staff and employees in
smaller parks and recreation
departments. Even Continuing
Education programs provided
at annual state organization
meetings can limit the potential
numbers of participants because
in many states, such programs
can be located hundreds of
miles away from potential par-
ticipants.

Another potential category of
participants against whom
many Continuing Education
programs discriminate is the
group of individuals interested
in serving the professional orga-
nization itself. For professionals
who are officers and members
of committees and boards,
obligations at professional
meetings can provide few
opportunities to attend
Continuing Education sessions.

6

Are the Formats Used for
CEU Programs Adequate?

As stated earlier the majority
of Continuing Education ses-
sions available to recreation and
park professionals occurs in the
form of sessions and courses at
professional meetings. While
this format can be geographical-
ly and financially limiting to
many participants, there are
other format issues as well.
Because of requirements estab-
lished by NRPA, the minimum
length of a Continuing
Education session is 2 hours.
While such a requirement may
be acceptable for conferences
lasting more than one day, it can
be restricting for educational
efforts of shorter duration. As a
result, many conference orga-
nizers are forced to plan their
programs around CEU require-
ments rather than take advan-
tage of what might be more

4

. . . many conference
organizers are forced
to plan their programs
around CEU
requirements . . . .
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appropriate scheduling oppor-
tunities. As a result of this
requirement, many program
participants interested in
obtaining CEU credit find that
they are locked into attending a
few longer sessions on a narrow
range of subjects rather than
having the freedom to attend a
larger number of shorter ses-

sions on a broader variety of
subjects. This situation is analo-
gous to the argument of teach-
ing “depth” versus “breadth”
which has been debated in edu-
cational circles for years.

Facilitating Continuing
Education in the Future

Given the relatively brief peri-
od of time that a formal but lim-
ited Continuing Education pro-
gram has been in place for
recreation and park profession-
als, it seems logical to ask how
might future Continuing
Education efforts be improved?
It is time that alternative strate-
gies be explored that could pro-
vide CEU'’s to the park and
recreation professional work
force in a variety of settings.
Figure 1 shows a three-dimen-
sional model for conceptualiz-
ing the design of future
Continuing Education pro-
grams. The three major axes (a)
Medium/Format, (b) Location
and (c) Content/Discipline/
Sponsor illustrate the broad
spectrum of potential educa-
tional opportunities. From the
model, the following non-tradi-
tional CEU delivery modes are
offered as examples of viable
options for future training and
development:

* Long Distance Learning Via
Satellite Transmission. College
and university campuses are
developing long distance learn-
ing classrooms that will offer a
new mode of bringing CEU'’s
into the workplace. Interactive
video systems can be used to
provide for two-way verbal
exchanges as courses are in
progress. This will allow in-ser-
vice time to be dedicated to con-
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Model for Facilitating Continuing Education Opportunities

Research
Allied Conferences
Fields

sound. Educational
research has shown
that many individ-
uals prefer to access
information
through auditory
channels. Therefore
audio tapes also
offer a viable
option for profes-
sional growth and
development.
There are few
places where cas-
sette or CD players
are not readily
available. This
medium provides
individuals with an
option to study and
learn at home in
addition to the
workplace. Further,
it should be noted
that many confer-
ence presentations
are routinely
recorded onto
audio tape and
thus provide many
potential off-site
learning opportuni-
ties.

¢ Computer-
Aided Instruction.

tinuing education activity. As a
result, CEU’s can be earned on
the job.
*“Canned” Courses on VHS
Tape. Video tape offers a viable
option for pro-

fessionals
A | unable to
1 .
|| attend live pre-
¥ sentations or

formal courses.
The VCR and monitor are stan-

dard pieces of communication
equipment in most workplaces
today. This mode of learning is
appropriate for small groups as
well as individual use. In addi-
tion, the workplace or home can
be used for this medium.

® Audio Tapes. More than 60
percent of
human intelli-
gence is trans-
mitted through

Recent advances in
computer technolo-
gy such as multi-media and
hyper-media have greatly
reduced the
difficulty of
developing
computer-
aided instruc-
tion packages.
Many large
corporations are using such
technology. There is no reason
to believe that similar packages




could not be developed for pro-
fessionals in parks and recre-
ation.

® CEU'’s as In-Service. The
Continuing Education program
can be easily brought into the
workplace. In-service programs
provide an excellent vehicle for
CEU delivery. Sometimes it is
more feasible to bring the edu-
cational program to the profes-
sional as opposed to bringing
the professional to the educa-
tional program. This is especial-
ly true during times when fund-
ing is facing reduction and
restriction.

* Professional Internships
and Sabbaticals. Many individ-
uals learn best through active
participation. Professional
internships and sabbaticals,
either paid or voluntary, have
the potential of allowing profes-
sionals to expand their skills
and diversify their experience
by working with other agencies
and organizations.

* CEU’s as After-Work
Programs. The Continuing
Education program can also be
easily scheduled after normal
working hours in the work-
place. Inter-agency and univer-
sity cooperative agreements
could greatly facilitate this
notion. Such programs could
provide an excellent opportuni-
ty for elective learning by those
employees volunteering to par-
ticipate.

* CEU’s as Extension/
Correspondent Course Work.
Academic credit has been pre-
sented as extension and/or cor-
respondent credit for a long
time. This strategy has possibili-

ties for selected types of contin-
uing education courses.
Homework could focus on pro-
fessional reading, viewing
videos, listening to tapes or
other forms of learning and dis-
covery. Of particular impor-
tance is the opportunity for edu-
cation through reading. The
allied health professions pro-
vide numerous Continuing
Education opportunities to par-
ticipants who read articles from
professional journals. One of the
biggest limitations of research in
the field of recreation and parks
has been its dissemination to
and utilization by practitioners.
As an example, the international
journal Leisure Studies has fewer
than 150 subscribers in North
America. The Journal of Leisure
Research has only a few thou-
sand subscribers, the vast
majority of which are libraries
and professors. Continuing
Education credit extension or
correspondent course work has
a great potential to help narrow
the gap between research and
practice.

¢ University Campus-Based
CEUs. Colleges and universities
offer a wide variety of continu-
ing education programs each
quarter or semester. In addition
most continuing education
departments are delighted to
receive specific requests, espe-
cially if a cohort of students can
be identified. Most college and
university programs can be tai-
lored to individual needs and
interests as well as scheduled at
the most opportune times.

e CEU’s for Attending
Related Discipline

Conferences. The recreation,
parks and leisure services field
is very much a multi-discipli-
nary quasi-profession.
Conferences involving conser-
vation, planning, management,
human resources, marketing,
public relations, advertising,
physical education, performing
arts and many other related
fields offer excellent opportuni-
ties for earning CEU’s in set-
tings similar to but different
from traditional NRPA or state
association professional meet-
ings. Cross-fertilization and dis-
cipline mixing is potentially
enriching for all concerned. This
strategy holds many possibili-
ties for CEU'’s.

Summary

Leaders in the field of parks
and recreation are to be com-
mended for their interest in
encouraging the continuing
education of professionals.
While past efforts have pro-
duced some outstanding educa-
tional experiences, much can be
done to broaden the scope and
increase the number of educa-
tional opportunities in the
future. Continuing Education
program planners must expand
their perspectives on what con-
stitutes appropriate media, loca-
tions and sponsors if profession-
al education is to excel in the
future.

Dr. Michael Huffman is an
Assistant Professor and Head; Dr.
Mel Humphreys a Professor, both
at Memphis State University in the
Division of Recreation, Parks &
Leisure Studies.
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